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Abstract

Mathematical Modeling in Mathematical Education is presented as a method-
ology to be used since the first school years (BURAK, 1994; MAAS, 2005;
LUNA, 2007; MARCONDES and SILVA, 2019). Still, studies like the one by
Kowalek and Veleda (2019) point to Mathematical Modeling as a methodology
that provides Mathematical Literacy addressing topics of interest to students.
Thus, taking into account the research already carried out and seeking to cor-
roborate with studies in the area, we developed the present work, in which we
aim to briefly present the teaching of the Brazilian monetary system through a
Mathematical Modeling activity with a multiserial class of the Literacy Cycle
composed of six 1st year students and three 2nd year students. To this end,
an activity was developed using the Mathematical Modeling methodology (BU-
RAK, 2010) which had the theme "games", chosen by the students in the class.
The students’ interest was the prices of games and toys. As the students had no
knowledge about banknotes and coins, the values of the banknotes were initially
studied, and the teacher presented the class with a domino game with pieces of
money so that the students, when playing, could get to know the banknotes.
Subsequently, false notes were used so that students could form specific values.
With students already familiar with banknotes and coins, a toy ashopa was
held in the classroom in which students brought toys from home, in which some
sold and others bought, providing opportunities to work with the values of the
toys to be used. paid and the concept of change. From the development of the
activity it is possible to make some considerations in relation to the work with
Mathematical Modeling in the Literacy Cycle, highlighting that the teaching
linked with activity of themes of interest to the students actively involves them
in the learning process. It was also possible to realize that the work with the
monetary system provided students with recognition of the banknotes and coins
that circulate in Brazil, their values, exchanges and use that are objectives of
Mathematical Literacy present in the Official Brazilian Document (2012).
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